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Textbooks & Trade Books: A Statewide Investigation of Texts Used in 
Undergraduate-Level Children’s Literature Courses
Betty Coneway, Laurie A. Sharp, and Elsa Diego-Medrano
Abstract
Learning about children’s literature should be both highly 
valued and respected as a critically important instructional 
component in preparing future teachers. Limited literature 
is available that explores preparation efforts with children’s 
literature among preservice teachers, and no known studies 
specifically explore the types of textbooks and trade books 
used in children’s literature courses. The current study used 
a qualitative research design to identify both the required 
textbooks and supplementary resources that are used in 
children’s literature courses offered among educator prepara-
tion programs in the state of Texas. Data were collected from 
publicly available course syllabi from 52 undergraduate-level 
children’s literature courses taught in educator preparation 
programs across Texas. Data were analyzed using content 
analysis techniques, which identified the titles of the most 
commonly used textbooks, along with patterns of recur-
rent topics addressed in these textbooks. Data analyses 
also generated a list of commonly used children’s literature 
trade books that were used as supplemental course texts. 
Findings from this study have suggested that exposure and 
exploration of a wide variety of textbooks and trade books 
in children’s literature courses has the potential to enhance 
preservice teachers’ appreciation of children’s literature, as 
well as enhance their pedagogical, theoretical, and literature 
understandings.
Keywords: children’s literature, preservice teachers, prepara-
tion, textbooks, trade books
High-quality children’s literature texts are motivational 
and evocative resources that can support the literacy devel-
opment of students. Teachers who effectively use children’s 
literature in their classrooms help students develop impor-
tant literacy skills while fostering a love for reading (Tunks, 
Giles, & Rogers, 2015). Therefore, learning about children’s 
literature should be highly valued and respected as a criti-
cally important instructional component in preparing future 
teachers (Hoewisch, 2010). In order to maximize the poten-
tial benefits associated with using children’s literature in the 
classroom, preservice teachers must build their knowledge 
of how to effectively select and use children’s literature in the 
classroom. This often occurs as a result of their experiences 
and exposure to acclaimed books during children’s literature 
courses taken as part of their educator preparation programs 
(Tunks, et al., 2015). 
Each state typically has an agency that oversees licen-
sure requirements and professional standards for teacher 
certification. In Texas, the State Board for Educator Certifica-
tion (SBEC) has developed standards for beginning teach-
ers that align with the required state curriculum standards, 
the Texas Essential Knowledge and Skills (TEKS) (Texas 
Education Agency, 2017). The following English Language 
Arts and Reading standards address what Early Childhood 
- 6th Grade (EC-6) teachers should comprehend regarding 
children’s literature: 
The beginning teacher knows and understands: 
•	 that reading comprehension begins with listening 
comprehension, and knows strategies to help students 
improve listening comprehension;
•	 how to model and teach literal comprehension skills 
(e.g., identifying stated main idea, details, sequence, 
and cause-and-effect relationships);
•	 factors affecting students’ reading comprehension, such 
as oral language development, word analysis skills, 
prior knowledge, previous reading experiences, fluency, 
ability to monitor understanding, and the characteristics 
of specific texts (e.g., structure and vocabulary); and
•	 various literary genres (e.g., historical fiction, poetry, 
myths, and fables) and their characteristics. (p. 10)
These standards have also been identified as common learner 
outcomes associated with undergraduate-level children’s 
literature courses offered as requirements and/or electives 
among university-based educator preparation programs in 
Texas (Sharp, Coneway, & Diego-Medrano, 2017). 
Although many preservice teachers complete one or 
more children’s literature courses during their educator 
preparation training, there is limited research examining the 
characteristics of children’s literature courses and teacher 
preparation simultaneously (Sharp et al., 2017). In preparing 
for the current study, we were able to locate a plethora 
of research studies that explored texts used in children’s 
literature courses involving specific learning activities and 
tasks (e.g., Barnes, 2006; Rule, Montgomery, & Vander 
Zanden, 2014; Ward, 2005; Wilson, 2013). However, we were 
unable to discover any research studies that specifically 
explored the types of texts used in children’s literature 
courses. The paucity of prior research in this area became 
the impetus for the current study.
We used a qualitative research design to identify the 
types of texts that were required or used as supplementary 
resources in undergraduate-level children’s literature courses 
offered among educator preparation programs in Texas. 
This research endeavor provided insights regarding the 
most commonly used textbooks and trade books, which 
also suggested patterns of concepts emphasized within 
children’s literature courses. Findings will be useful to faculty 
members who teach children’s literature courses, as well as 
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other educator preparation program stakeholders who are 
interested in enhancing learning among preservice teachers.
Literature Review
Studying children’s literature may entice individuals to 
explore their own personal tastes with literature, examine dif-
ferent cultural perspectives, and learn about literary forms and 
elements (Joseph, 2015). Preservice teachers who critically 
explore and evaluate children’s literature experience many 
benefits, such as the ability to formulate deeper responses 
and stronger intertextual connections (Fahrenbruck, Schall, 
Short, Smiles, & Storie, 2006). Exposure to culturally diverse 
children’s literature also develops a more culturally responsive 
pedagogy among preservice teachers, particularly among 
those who have limited experiences with diversity (Barnes, 
2006). Recent research revealed that preservice teachers 
who received more training with children’s literature in their 
educator preparation programs used more nonfiction and 
informational literature, selected literature that broadened 
student’s views of others, and shared classical children’s 
literature texts more frequently in their future classrooms 
(Tunks et al., 2015). Furthermore, preservice teachers who 
receive a positive and enthusiastic induction into the world 
of children’s literature are likely to pass on a love for reading 
among their future students (Anderson, 2013; Kiefer, Hepler, 
& Hickman, 2007).    
Exposing preservice teachers to a wide variety of high-
quality literature supports their discovery and familiarity with 
both classical and new children’s literature titles that may 
help their future students learn about the different genres of 
literature and a variety of text structures (Donovan & Smolkin, 
2006; Duke, 2000). Purposefully selecting and using children’s 
literature with students during reading instruction enhances 
their literacy development and scaffolds their understandings 
with comprehension techniques, vocabulary, and important 
book features (Lennox, 2013; Neumann, 1999; Palinscar & 
Duke, 2004). Children’s literature selections may also be used 
across the curriculum to develop knowledge and skills in a 
variety of content areas, build student interest, and introduce 
specialized vocabulary and content (Werderich, 2014).
 As part of an educator preparation program, children’s 
literature courses generally provide preservice teachers 
with broad knowledge about literature; focus on authors, il-
lustrators, and poets; and provide preservice teachers with 
pedagogical understandings regarding effective uses of chil-
dren’s literature (Sharp et al., 2017). Teacher educators who 
address these learning outcomes in their children’s literature 
courses will likely use textbooks and trade books to dissemi-
nate knowledge, build understandings, and model authentic 
uses of children’s literature. In an effort to improve the quality 
of current preparation efforts, Hoewisch (2010) encouraged 
teacher educators to “systematically and carefully review our 
children’s literature course syllabi” and “critically scrutinize” 
the textbooks and trade books used to prepare preservice 
teachers (para. 41).     
Methodology
Research Design
 To achieve the purpose for our study, we used a qualita-
tive research design that encompassed purposeful sampling 
methods. To compile the sample, we first accessed the Texas 
Education Agency’s (n.d.) online list of state-approved educa-
tor preparation programs (EPPs) to identify state-approved 
programs that offered teacher certification at the elementary 
grade levels [i.e., Core Subjects (Grade Level EC-6)]. This 
search yielded 128 EPPs, which included both traditional 
and alternative certification programs. Due to program-
ming differences, we determined that limiting our sample to 
university-based, traditional EPPs was the most appropriate 
choice to achieve the purpose of our study. After applying 
this data filter, we identified 69 eligible EPPs. Next, we care-
fully examined degree program requirements for each EPP 
and discovered that 17 EPPs did not require their preservice 
teachers to complete a course that specifically focused on 
children’s literature. Therefore, we removed these EPPs from 
our sample, which narrowed our sample to include 52 EPPs. 
Data Collection and Analysis
The specific focus of our study was to discover the 
resource materials that were either required or used as 
supplementary texts in children’s literature courses in the 
state of Texas. We sought to identify the most commonly used 
textbooks and trade books utilized within children’s literature 
courses and to determine patterns of concepts emphasized 
within these educator preparation course materials. The guid-
ing research questions for this research study were: 
•	 What children’s literature textbooks and trade books are 
the most commonly used in children’s literature courses 
in the state of Texas?
•	 What patterns of concepts are frequently emphasized 
in the required and/or supplementary course materials 
used in children’s literature courses?  
Since syllabi are easily accessible documents that out-
line course content and usually include information about 
materials and texts used within a course, they are an excel-
lent supplier of information (Priester et al., 2008). Data col-
lection efforts entailed retrieving publicly accessible course 
syllabi that were published on the Internet for each children’s 
literature course offered by the EPPs in our sample. We se-
lected course syllabi as our data source because syllabi are 
informative documents that outline the content covered in 
a course, required materials and resources, learning tasks, 
and how student performance would be evaluated (Davis, 
1993). Moreover, Texas state legislation enacted House Bill 
2504 (2009), which mandated that all public universities 
make course syllabi for all credit bearing, undergraduate-level 
courses available to the public on their university websites. 
According to this legislation, course syllabi must include 
several required components, including “lists of any required 
or recommended reading” (para. 3). 
As a research team, we reviewed each course syllabus 
objectively and systematically using content analysis tech-
niques (Berg, 2004; Marks & Yardley, 2004; Potter & Levine-
Donnerstein, 1999). First, we read through each course syl-
labus in its entirety to gain a comprehensive understanding. 
Next, we read through each syllabus a second time, citing all 
textbooks and trade books that were referenced as course 
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materials. To guide our data analyses, we created literature-
based differentiations for “textbook” and “trade book” (Short, 
Lynch-Brown, & Tomlinson, 2014). We determined that text-
books were comprehensive texts used as the primary driver 
of instruction in the course. Trade books, on the other hand, 
were children’s literature texts used for specific course learn-
ing activities or tasks. Finally, we examined the textbook and 
trade book data to identify common patterns and themes. 
We created summary sheets of our findings  and organized 
the data into the following tables.  Table 1below provides 
information for each required course textbook: the text title, 
author information, year of publication, and a summary from 
the publisher regarding the content within the text. Table 2 
provides the title, author and year of publication for the most 






n Publisher Summary 
Children’s Literature 
Briefly (6th ed.) 
by Tunnell, Jacobs, 
Young, & Bryan (2016) 
8 A concise, engaging, practical 
overview of children’s 
literature that keeps the focus 
on the books that children 
read.
Through the Eyes of a 
Child: An Introduction 
to Children’s Literature 
(7th ed.) by Norton 
(2007)
7 A visually stunning, 
theoretically sound, 
comprehensive overview of 
children’s literature.
Charlotte Huck’s 
Children’s Literature in 
the Elementary School 
(9th ed.) by Kiefer, 
Hepler, & Hickman 
(2007)
6 This classic text shows readers 
how children’s literature can 
capture the attention of K-8 
students and foster a lifelong 
love of reading. 
Elementary Children’s 
Literature (4th ed.) by 
Anderson (2013)
3 This book gives pre-service 
teachers of elementary, 
early childhood, special 
education, media specialists 
and parents of children 
aged infancy through age 
13 a comprehensive look at 
children’s literature. 
Reading Children’s 
Literature: A Critical 
Introduction by Hintz 
& Tribunella (2013)
2 Informed by recent scholarship 
and interest in cultural studies 
and critical theory, this text 
introduces students to the 
historical contexts, genres, and 
issues of children’s literature.
Essentials of Children’s 
Literature (7th Edition) 
by Lynch-Brown, 
Tomlinson & Short 
(2011)
2 Brief, yet packed with rich 
resources, this popular book 
is a true compendium of 
information about children’s 
literature.
Literature and the 
Child (8th ed.) by 
Galda, Sipe, Liang, & 
Cullinan (2013) 
2 Covers the two major topical 
areas of children’s literature: 
the genres of children’s 
literature and the use of 
children’s literature in the 
classroom.
Children’s Books in 
Children’s Hands: 
A Brief Introduction 
to Their Literature 
(5th ed.) by Temple, 
Martinez, & Yokota 
(2015)
2 Designed to give pre- and 
in-service teachers a wealth 
of richly illustrated, practical 
ideas for sharing literature 
with children.
Literature for Children: 
A Short Introduction 
(8th ed.) by Russels 
(2015)
1 A concise, accessible, text that 
provides a solid understanding 
of the foundations of 
children’s literature across its 
various genres from picture 
books to folk literature.
Multicultural 
Children’s Literature: 
A Critical Issues 
Approach by 
Gopalakrishnan (2010)
1 Designed to prepare K-12 
pre-service and in-service 
teachers to address the social, 
cultural, and critical issues of 
our times through the use of 
multicultural children’s books.
A Celebration of 
Literature and 
Response: Children, 
Books, and Teachers 
in K-8 Classrooms (3rd 
ed.) by Hancock (2007)
1 Applies reader response 
theory to children’s literature 
methods to help new and 
experienced teachers best 
involve kindergarteners 
through eighth graders in 
literature and literacy.
Fifty Literacy 
Strategies: Step by Step 
by Tompkins (2012)
1 This conveniently organized 
resource book reflects the 
latest, most exciting ideas in 
literature focus units, reading/
writing workshop, and 
thematic instruction. 
Reading Magic: Why 
Reading Aloud to Our 
Children Will Change 
Their Lives Forever 
(2nd ed.) by Fox (2008)
1 Author Mem Fox reveals 
the incredible emotional and 
intellectual impact reading 
aloud to children has on their 
ability to learn to read.
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Table 2
Commonly Used Children’s Literature Trade Books
•	 My Name is Maria Isabela by Alma Flor Ada (1995)
•	 The True Blue Scouts of Sugar Man Swamp by Kathi 
Appelt (2013)
•	 The One and Only Ivan by Katherine Applegate (2012)
•	 The Tequila Worm by Viola Canales (2005)
•	 Bud, Not Buddy by Christopher Paul Curtis (1999)
•	 Elijah of Buxton by Christopher Paul Curtis (2009)
•	 Now One Foot, Now the Other by Tomie DePaola (2006)
•	 Out of My Mind by Sharon Draper (2012)
•	 Seedfolks by Paul Fleischman (1997)
•	 Corduroy by Don Freeman (1976)
•	 The Graveyard Book by Neil Gaiman (2008)
•	 Maximilian and the Mystery of the Guardian Angel: A 
Bilingual Lucha Libre Thriller by Xavier Garza (2011)
•	 Rumpelstiltskin by Jakob and Wilhelm Grimm (1905)
•	 The Year of Billy Miller by Kevin Henkes (2013)
•	 Turtle in Paradise by Jennifer L. Holm (2011)
•	 To Kill a Mockingbird by Harper Lee  (1960)
•	 A Wrinkle in Time by Madeline L’Engle (1962)
•	 The Giver by Lois Lowry (1993)
•	 Sarah, Plain and Tall by Patricia MacLachlan (1985)
•	 Esperanza Rising by Pam Muñoz-Ryan (2000)
•	 Wonder by R. J. Palacio (2012)
•	 Heart of a Samurai by Margi Preus (2010)
•	 Gabi, a Girl in Pieces by Isabel Quintero (2014)
•	 Eleven by Patricia Reilly Giff (2009)
•	 Aristotle and Dante Discover the Secrets of the Universe 
by Benjamin Alire Saenz (2014)
•	 Juventud! Growing Up on the Border by Rene Saldaña, Jr. 
and Erika Garza-Johnson (Eds.) (2013)
•	 The Night Fairy by Laura Amy Schlitz (2011)
•	 Wonderstruck by Brian Selznick (2011)
•	 Roll of Thunder, Hear My Cry by Mildred Taylor (1976)
•	 Girls Think of Everything: Stories of Ingenious Inventions 
by Women by Catherine Thimmesh (2002)
•	 Gone Fishing: A Novel in Verse by Tamara Will Wissinger 
(2013)
•	 Brown Girl Dreaming by Jacqueline Woodson (2014)
•	 Breaking Stalin’s Nose by Eugene Yelchin (2013)
Results
Required Course Texts
Findings from our review and analyses revealed 13 unique 
texts that were cited most frequently as required course texts 
used in stand-alone children’s literature courses in the state 
of Texas. Closer examination revealed that the majority (n = 
11) were traditional textbooks, one was a teacher resource 
book of literacy strategies, and the other was a commentary 
on the importance of reading aloud to children.
Table 1 notes that two of the required course texts 
reviewed were not traditional textbooks. One text was a 
practitioner’s resource book that specifically described 
research-based, classroom-tested instructional practices 
with children’s literature (Tompkins, 2012). The other text 
was written as a commentary calling for consistent use of an 
effective instructional strategy: reading aloud (Fox, 2008).
We further examined each of the remaining required 
course textbooks, which were 11 traditional textbooks with 
similar content. We found that the following major topics were 
presented in each of the these textbooks: (a) value of quality 
children’s literature; (b) evaluation and selection criteria; (c) 
historical milestones and literature trends; (d) art, illustration, 
and picture books; (e) instructional strategies for developing 
comprehension, vocabulary, and inferential language skills; 
(f) children’s book awards, and (g) literary genres. We will 
provide a brief discussion of each of these main themes.
Value of quality children’s literature. Each of the 
11 traditional children’s literature textbooks included an 
introductory section that defined children’s literature and 
provided a rationale for its value. For example, Short, 
Lynch-Brown, and Tomlinson (2014) highlighted the value of 
literature in children’s lives and emphasized the importance 
of its aesthetic qualities, including enjoyment, identity, 
imagination, empathy, and literary and artistic preferences. 
Norton (2007) added that quality literature helps children 
develop emotional intelligence, while Kiefer et al. (2007) 
discussed the importance of storytelling, expressing that 
“narrative is the most common and effective way of ordering 
our world today” (p. 6).  
Evaluation and selection criteria. Adults engaged in 
children’s lives have a responsibility for captivating children’s 
interest and sparking their delight in books. The texts in the 
analyses relayed multiple emotional and intellectual benefits 
that children experience when adults read aloud to them 
(Fox, 2008). These textbooks also underscored the sheer 
joy of adults and children sharing the pleasures of reading 
together and the influential role that teachers have in helping 
children develop as readers (Trelease, 2013). Teachers 
require practical guidelines for evaluating and selecting 
quality literature for classroom use (Lennox, 2013), and 
the textbooks in our analyses revealed this criteria through 
addressing specific genres. For example, Norton (2007) 
provided the following five objectives for selecting literature 
for use with children: (1) help children realize that literature 
is for enjoyment, (2) acquaint children with their literary 
heritage, (3) teach children the formal elements of literature, 
(4) guide children to understand themselves and the rest of 
humanity better, and (5) develop the ability to evaluate what 
children read.  
Historical milestones and literature trends. Kiefer 
et al. (2007) stated, “As we study the changing history of 
children’s literature, we find that social, cultural, and political 
norms have had an impact on [those] stories” (p. 71). The 
traditional textbooks in our analyses commonly traced the 
development of children’s literature from the oral storytelling 
tradition through recent publications. Through these 
textbooks, preservice teachers are exposed to a variety of 
historical milestones and literature trends, including the theory 
of didacticism, the history of classic literature, the creation of 
postmodern literature, and the development of e-books and 
literature response blogs. In addition to looking at the history 
of children’s literature globally, one of the textbooks defined 
the evolution of specific genres using an historical perspective 
(Temple, Martinez, & Yokota, 2015). Short et al. (2014) also 
included easy-to-read charts highlighting significant historical 
milestones by literature genre.
4
The Reading Professor, Vol. 40, Iss. 2 [2017], Art. 19
https://scholar.stjohns.edu/thereadingprofessor/vol40/iss2/19
The Reading Professor  Vol. 40 No. 2, Winter 2017/Spring, 2018Page 18
Art, illustration, and picture books. Today’s visual 
society demands well-developed visual literacy skills among 
students (Short et al., 2014; Tunnell, Jacobs, Young, & 
Bryan, 2016). Visual images are an integral part of children’s 
literature because children’s picture books can easily be used 
to demonstrate how visual images communicate ideas and 
convey information quickly and powerfully. Each traditional 
textbook in our analyses addressed art or illustrations in some 
manner. Many of these textbooks contained either a chapter 
or a section that addressed art and illustration in picture 
books, including artistic style, media, and visual elements. 
Instructional strategies. Many of the traditional 
textbooks we reviewed included a chapter that addressed 
specific instructional strategies regarding how to use 
children’s literature in all content areas: English language 
arts, reading, math, science, and social studies. Information 
shared in these textbooks addressed specific ways in which 
works of children’s literature become vehicles to develop 
comprehension, vocabulary, and language skills among 
students. Additionally, Lennox (2013) asserted that the use of 
literature-based instructional strategies across the curriculum 
has the potential to foster development of literacy skills, as 
well as a love for reading. 
Children’s literature book awards. Another common 
topic among the traditional textbooks we reviewed was 
children’s literature book awards that recognize specific trade 
books, authors, and illustrators. Among these textbooks, two 
specific book awards were consistently presented: (a) the 
John Newbery Medal, which recognizes the author of the 
most distinguished American children’s book; and (b) the 
Randolph Caldecott Medal, which recognizes the illustrator of 
the most distinguished picture book. Some of the textbooks 
highlighted children’s literature book awards that recognized 
authors and illustrators for their body of works, such as the 
Hans Christian Andersen Award and the Laura Ingalls Wilder 
Medal. Other children’s literature book awards addressed in 
the textbooks included:
•	 The Mildred L. Batchelder Award - Recognizes the most 
outstanding children’s book originally published in a 
language other than English and in a country other than 
the United States, which was translated into English for 
publication in the United States.
•	 The Pura Belpré Award - Recognizes a Latino/Latina 
author and illustrator.
•	 The Coretta Scott King Award - Recognizes outstanding 
books for young adults and children by African American 
authors and illustrators that reflect the African American 
experience.
•	 National Council of Teachers of English Award for Ex-
cellence in Poetry for Children – Recognizes a living 
American poet for their body of children’s poetry.
Literary genres. Another common topic addressed in the 
traditional textbooks we reviewed was literary genres. In all of 
these textbooks, we found chapters that included descriptions 
for each literary genre, as well as salient information for each. 
Lennox (2013) stressed that “exposure to different genres 
helps children understand how various texts are organized 
and offers many different learning opportunities” (p. 383). The 
following literary genres were recognized in each textbook: 
early childhood, picture books, traditional literature, modern 
fantasy, contemporary realistic fiction, historical fiction, 
biography and autobiography, and informational texts.
 Although most of the traditional textbooks introduced 
multicultural children’s literature in some manner and provided 
insight regarding how to include diversity through literature 
in the classroom, one of the textbooks specifically focused 
on presenting multicultural children’s literature through a 
critical literacies stance (Gopalakrishnan, 2010). This textbook 
described how to address significant social issues and 
theoretical perspectives of multiculturalism in the classroom 
during instruction through the use of children’s literature.            
Trade Books
Data analyses also revealed the presence of several 
trade books among course syllabi that were recorded 
as either required or supplementary course materials. In 
order to identify patterns within these trade book titles, we 
established the following criterion for analyses: trade book 
titles that were referenced only on one course syllabus were 
omitted. After applying this exclusion criterion, we identified 
33 unique trade book titles that were commonly used in 
children’s literature courses (see Table 2).  
Analyses of these commonly used trade books revealed 
several patterns regarding book themes. Many trade books 
addressed concepts related to cultural diversity, while others 
focused on relevant contemporary social issues, such as 
racism, gender equality, immigration, and physical disabili-
ties. The majority of trade books we reviewed were notable 
works of children’s literature written by well-known authors 
and illustrated by well-respected illustrators who had been 
recognized with prestigious children’s literature book awards. 
A large number of course syllabi also referenced specific 
trade book titles within the context of literary genres, such as: 
•	 Greek myths -Favorite Greek Myths written by Robert 
Blaisdell (2012),
•	 fables - Aesop’s Fables written by Aesop (2014), 
•	 folktales - Favorite Folktales from Around the World 
edited by Jane Yolen (1988), 
•	 fairy tales - The Blue Fairy Book edited by Andrew Lang 
(2012), and
•	 poetry - The Random House Book of Poetry for Children 
edited by Jack Prelutsky (1983).
We also found numerous references on course syllabi to 
supplementary materials, which were mainly novels, included 
as specific books sets, reading lists, or themed book titles. 
In many instances, course syllabi indicated that preservice 
teachers had choices with the selection of supplementary 
materials. For example, some of the course syllabi provided 
an instructor-created list of trade book titles from which 
preservice teachers could choose to complete a required 
learning activity or task. Other course syllabi referenced 
existing lists of trade book titles, such as a university-created 
reading list that accompanied their reading campaign or the 
Texas Library Association’s Texas Bluebonnet Awards Master 
List. Choice with trade books was also extended to preservice 
teachers through lists of preselected themed book titles. In 
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W e o b s er v e d t h at  R u m p el stilt s ki n b y J a k o b a n d Wil h el m 
Gri m m ( 1 9 0 5), a b el o v e d tr a diti o n al f air y t al e a s s o ci at e d wit h 
G er m a n y, w a s i n cl u d e d i n t h e li st of c o m m o nl y u s e d tr a d e 
b o o k s. W hil e t h e Gri m m v er si o n of t hi s st or y i s tr a diti o n all y 
t h e m o st cit e d, it i s i m p ort a nt t o m e nti o n t h at s e v er al a ut h or s 
h a v e r et ol d, a d a pt e d, a n d ill u str at e d t hi s cl a s si c tr a diti o n al 
t al e i n m a n y diff er e nt l a n g u a g e s a n d c ult ur e s.
T o Kill a M o c ki n g bir d  b y H ar p er L e e ( 1 9 6 0) w a s li st e d o n 
t w o C hil dr e n’ s Lit er at ur e c o ur s e s yll a bi, s o t hi s titl e w a s i n-
cl u d e d i n o ur fi n di n g s. W hil e m o st p e o pl e w o ul d n ot c at e g ori z e 
T o Kill a M o c ki n g bir d  a s a c hil dr e n’ s b o o k, t h e t h e m e of b a si c 
h u m a n di g nit y i s i m p ort a nt f or all  c hil dr e n, a d ol e s c e nt s, a n d 
a d ult s. A c c or di n g t o o n e b o o k r e vi e w er, “If y o u ar e a h u m a n 
b ei n g wit h e m oti o n s, t hi s b o o k will i m p a ct y o u, r e g ar dl e s s of 
a g e, g e n d er or b a c k gr o u n d ( Orli T h e B o o k w or m, 2 0 1 5). 
Di s c u s si o n a n d I m pli c ati o n s
C hil dr e n’ s  lit er at ur e  c o ur s e s  h a v e  t h e  p ot e nti al  t o  e m -
p o w er  pr e s er vi c e  t e a c h er s  wit h  t h e  k n o wl e d g e  a n d  s kill s  
n e e d e d t o eff e cti v el y s h ar e hi g h- q u alit y lit er at ur e wit h t h eir 
f ut ur e st u d e nt s ( S er afi ni, 2 0 0 3). C hil dr e n’ s lit er at ur e c o ur s e 
l e ar ni n g  o ut c o m e s  g e n er all y  f o c u s  o n  t h e  d e v el o p m e nt  of  
p er s o n al a n d pr of e s si o n al k n o wl e d g e a b o ut lit er at ur e a m o n g 
pr e s er vi c e  t e a c h er s,  a s  w ell  a s  w a y s  i n  w hi c h  t h e y  m a y  
e m pl o y  lit er at ur e- b a s e d  i n str u cti o n al  str at e gi e s  t o  b e n efit  
t h e lit er a c y d e v el o p m e nt of t h eir f ut ur e st u d e nt s ( S h ar p et 
al., 2 0 1 7). Wit h t hi s i n mi n d, t h e r e q uir e d a n d s u p pl e m e nt al 
t e xt b o o k s a n d tr a d e b o o k s s el e ct e d f or u s e wit hi n c hil dr e n’ s 
lit er at ur e c o ur s e s pl a y a si g nifi c a nt r ol e i n s h a pi n g t h e or eti c al, 
p e d a g o gi c al a n d lit er at ur e u n d er st a n di n g s a m o n g pr e s er vi c e 
t e a c h er s ( S er afi ni, 2 0 0 3).  
T hr o u g h o ur i n v e sti g ati o n of t e xt s u s e d i n c hil dr e n’ s lit -
er at ur e c o ur s e s off er e d a cr o s s E P P s i n t h e st at e of T e x a s, w e 
a s s ert t h at pr e s er vi c e t e a c h er c a n di d at e s ar e b ei n g e x p o s e d 
t o  q u alit y  m at eri al s  a n d  k e y  k n o wl e d g e  t h at  s u p p ort  t h eir  
gr o wt h a s eff e cti v e lit er a c y e d u c at or s. O ur bi g g e st c o n c er n 
r e st s wit h t h e pr e s er vi c e t e a c h er s w h o ar e n ot r e q uir e d t o 
c o m pl et e a c hil dr e n’ s lit er at ur e c o ur s e a s p art of t h eir t e a c h er 
tr ai ni n g. T hi s p h e n o m e n o n b e g s t h e f oll o wi n g q u e sti o n s: H o w 
will t h e s e f ut ur e t e a c h er s d e v el o p t h e or eti c al u n d er st a n di n g s 
t h at u n d er pi n t h e v al u e of lit er at ur e ? H o w will t h e s e f ut ur e 
t e a c h er s d e v el o p pr of e s si o n al, p e d a g o gi c al u n d er st a n di n g s 
r el at e d t o eff e cti v e u s e s of lit er at ur e- b a s e d i n str u cti o n ? H o w 
will t h e s e f ut ur e t e a c h er s f urt h er t h eir o w n p er s o n al u n d er -
st a n di n g s of lit er at ur e ?
If t e a c h er c a n di d at e s ar e n ot r e q uir e d or e n c o ur a g e d t o 
t a k e a c hil dr e n’ s lit er at ur e c o ur s e, t h e n m a n y f ut ur e t e a c h er s 
will n ot d e v el o p a n a p pr e ci ati o n f or c hil dr e n’ s lit er at ur e n or 
p o s s e s s  t h e  k n o wl e d g e  a n d  s kill s  n e c e s s ar y  t o  i ntr o d u c e  
y o u n g c hil dr e n t o t h e w orl d of b o o k s a n d t h e j o y of r e a di n g. 
T hi s  i s  a  cr u ci al  u n d er st a n di n g  t h at  c a n  c h a n g e  a  c hil d’ s  
w orl d. M ar y M c L e o d B et h u n e, a n ot e d e d u c ati o n a d v o c at e, 
s h ar e d, “ T h e w h ol e w orl d o p e n e d t o m e w h e n I l e ar n e d t o 
r e a d” ( N ati o n al P ar k S er vi c e, U. S. D e p art m e nt of t h e I nt eri or, 
2 0 1 3, p. 8). Y o u n g c hil dr e n d e s er v e w ell- pr e p ar e d t e a c h er s 
w h o will o p e n t h e w orl d of b o o k s t o t h e m.
 A s n e w p at h w a y s e m er g e t o pr e p ar e q u alifi e d t e a c h -
er s a n d st at e li c e n s ur e r e q uir e m e nt s c h a n g e, s o m e E P P s 
h a v e alt er e d pr e- e xi sti n g r e q uir e m e nt s, s u c h a s s u c c e s sf ul 
c o m pl eti o n  of  o n e  or  m or e  c o ur s e s  i n  c hil dr e n’ s  lit er at ur e  
( H o e wi s c h, 2 0 1 0; T u n k s et al., 2 0 1 5). B a s e d u p o n o ur fi n di n g s, 
w e str o n gl y r e c o m m e n d t h at e d u c at or pr e p ar ati o n pr o gr a m s 
c o nti n u e  t o  r e q uir e  s u c c e s sf ul  c o m pl eti o n  of  at  l e a st  o n e  
c hil dr e n’ s lit er at ur e c o ur s e. P arti ci p ati o n i n a c o ur s e s p e cifi c 
t o c hil dr e n’ s lit er at ur e e x p o s e s pr e s er vi c e t e a c h er s t o ri c h a n d 
v ari e d lit er at ur e a n d c ulti v at e s t h eir u n d er st a n di n g s r e g ar d -
i n g h o w t o e n g a g e st u d e nt s wit h hi g h- q u alit y lit er at ur e. W e 
c o n c ur wit h H o e wi s c h ( 2 0 1 0) t h at pr e s er vi c e t e a c h er s m u st 
r e s p e ct a n d v al u e c hil dr e n’ s lit er at ur e a s a n i m p ort a nt lit er-
ar y f or m t h at c a n b e i n c or p or at e d a cr o s s t h e c urri c ul u m t o 
pr o m ot e t h e d e v el o p m e nt of lit er a c y s kill s a m o n g t h eir f ut ur e 
st u d e nt s. C hil dr e n’ s lit er at ur e c o ur s e s ar e vit al c o m p o n e nt s 
wit hi n e d u c at or pr e p ar ati o n pr o gr a m s.
Li mit ati o n s & F ut ur e R e s e ar c h
A s wit h a n y r e s e ar c h st u d y, t h er e w er e a f e w li mit ati o n s 
pr e s e nt wit h o ur i n v e sti g ati o n. Fir st, o ur a n al y s e s of d at a r eli e d 
s ol el y o n i nf or m ati o n t h at w a s pr o vi d e d i n p u bli cl y a c c e s si bl e 
c o ur s e s yll a bi t h at w er e p u bli s h e d o n t h e I nt er n et. T h u s, w e 
a p pr o a c h e d o ur a n al y s e s of d at a wit h t h e a s s u m pti o n t h at 
e a c h c o ur s e s yll a b u s a c c ur at el y p ortr a y e d t h at i nf or m ati o n 
r e q uir e d b y st at e l e gi sl ati o n. I n or d er t o e n h a n c e v ali dit y wit h 
o ur fi n di n g s, w e r e c o m m e n d t h at f oll o w- u p r e s e ar c h st u di e s 
ar e c o n d u ct e d t h at utili z e a d diti o n al d at a s o ur c e s, s u c h a s 
s u bj e cti v e f e e d b a c k fr o m t e a c h er e d u c at or s w h o t e a c h c hil -
dr e n’ s lit er at ur e c o ur s e s. A n ot h er li mit ati o n wit h o ur st u d y w a s 
r el at e d t o o ur s a m pli n g m et h o d s. W e li mit e d o ur s a m pl e t o 
i n cl u d e o nl y u ni v er sit y- b a s e d tr a diti o n al e d u c at or pr e p ar ati o n 
pr o gr a m s i n o n e st at e a n d wit hi n o n e t e a c hi n g c ertifi c ati o n 
ar e a. Alt h o u g h t h e s e li mit ati o n s n arr o w e d o ur s a m pl e, t h e y 
w er e n e c e s s ar y i n or d er t o a c hi e v e a r e pr e s e nt ati v e s a m pl e. 
W e a c k n o wl e d g e t h at diff er e n c e s e xi st a m o n g st at e t e a c h er 
li c e n s ur e  a g e n ci e s,  alt er n ati v e  a n d  tr a diti o n al  e d u c at or  
pr e p ar ati o n pr o gr a m s, a n d e v e n a m o n g t e a c hi n g c ertifi c ati o n 
ar e a s. T h er ef or e, w e r e c o m m e n d t h at f ut ur e st u di e s r e pli c at e 
t h e d e si g n of o ur st u d y wit h t h e s e c o n si d er ati o n s i n mi n d t o 
i n v e sti g at e t h e t y p e s of t e xt b o o k s a n d tr a d e b o o k s u s e d i n 
c hil dr e n’ s lit er at ur e c o ur s e s i n ot h er st at e s, alt er n ati v e t y p e s 
of e d u c at or pr e p ar ati o n pr o gr a m s, a n d a d diti o n al ar e a s of 
t e a c hi n g c ertifi c ati o n.  
C o n cl u si o n
Wit hi n e d u c at or pr e p ar ati o n pr o gr a m s, c hil dr e n’ s lit er at ur e 
c o ur s e s  pr o vi d e  a  p o siti v e  a n d  m oti v ati n g  m e a n s  t o  h el p  
pr e s er vi c e t e a c h er s l e ar n a b o ut cl a s si c al a n d c o nt e m p or ar y 
lit er at ur e.  T hr o u g h  e x p o s ur e  t o  hi g h- q u alit y  c hil dr e n’ s  
lit er at ur e s el e cti o n s, pr e s er vi c e t e a c h er s ar e b ett er e q ui p p e d 
t o i m p a ct t h e lit er a c y d e v el o p m e nt of t h eir f ut ur e st u d e nt s. 
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T h e t e xt b o o k s a n d tr a d e b o o k s u s e d wit hi n c hil dr e n’ s lit er at ur e 
c o ur s e s h a v e t h e p ot e nti al t o pr o vi d e a c o m pr e h e n si v e a n d 
v al u a bl e w a y f or pr e s er vi c e t e a c h er s t o a c q uir e a ri c h lit er ar y 
k n o wl e d g e b a s e a n d l e ar n p e d a g o gi c all y- s o u n d a p pr o a c h e s 
t o u si n g c hil dr e n’ s lit er at ur e a s a w a y t o e n h a n c e t h e l e ar ni n g 
a n d l o v e of r e a di n g a m o n g g e n er ati o n s of f ut ur e st u d e nt s.
R ef er e n c e s
A n d er s o n,  N.  A.  ( 2 0 1 3).  El e m e nt a r y  c hil d r e n’s  lit e r at u r e: 
I nf a n c y t hr o u g h a g e 1 3 ( 4t h e d.). B ost o n, M A: P e ars o n.
B ar n es, C. J. ( 2 0 0 6). Pr e p ari n g pr es er vi c e t e a c h ers t o t e a c h i n 
a c ult ur all y r es p o nsi v e w a y. T h e N e gr o E d u c ati o n al 
R e vi e w, 5 7 ( 1- 2), 8 5- 1 0 0. R etri e v e d fr o m htt p://t h e n er.
or g/
B er g, B. L. ( 2 0 0 4). M et h o ds f or t h e s o ci al s ci e n c es.  B ost o n, 
M A: P e ars o n E d u c ati o n.
D a vis, B. G. ( 1 9 9 3). T o ols f or t e a c hi n g. S a n Fr a n cis c o, C A: 
J oss e y- B ass.
D o n o v a n, C. A., & S m ol ki n, L. B. ( 2 0 0 6). C hil dr e n’s u n d er -
st a n di n g  of  g e nr e  a n d  writi n g  d e v el o p m e nt.  I n  C. 
A. M a c Art h ur,  S.  Gr a h a m,  &  J.  Fit z g er al d ( E d s.). 
H a n d b o o k of w riti n g r e s e a r c h  ( p p. 1 3 1- 1 4 3). N e w 
Y or k, N Y: G uilf or d Pr ess.
D u k e, N. ( 2 0 0 0). 3. 6 mi n ut es p er d a y: T h e s c ar cit y of i nf or m a -
ti o n al t e xts i n first gr a d e. R e a di n g R es e ar c h Q u art erl y, 
3 5 ( 2), 2 0 2- 2 2 4. d oi: 1 0. 1 5 9 8/ R R Q. 3 5. 2. 1
F a hr e n br u c k, M., S c h all, J., S h ort, K. G., S mil es, T., & St ori e, M. 
( 2 0 0 6). J o ur n e yi n g t hr o u g h lif e a n d lit er at ur e. J o ur n al 
of C hil dr e n’s Lit er at ur e, 3 2 ( 1), 2 7- 3 6. R etri e v e d fr o m 
htt p:// w w w. c hil dr e n slit er at ur e a s s e m bl y. or g/j o ur n al.
ht ml
F o x, M. ( 2 0 0 8). R e a di n g m a gi c: W h y r e a di n g al o u d t o o u r 
c hil dr e n will c h a n g e t h eir li v es f or e v er . B ost o n, M A: 
M ari n er B o o ks.
G al d a, L., Si p e, L. R., Li a n g, L. A., & C ulli n a n, B. E. ( 2 0 1 3). 
Lit er at ur e a n d t h e c hil d ( 8t h e d.) B ost o n, M A: C e n g a g e.
G o p al a kris h n a n, A. ( 2 0 1 0). M ulti c ult ur al c hil dr e n’s lit er at ur e: A 
criti c al iss u es a p pr o a c h.  T h o us a n d O a ks, C A: S A G E. 
H a n c o c k, M. R. ( 2 0 0 7). A c el e br ati o n of lit er at ur e a n d r es p o ns e: 
C hil dr e n, b o o ks, a n d t e a c h ers i n K- 8 cl assr o o ms ( 3 r d 
e d.). B ost o n, M A: P e ars o n.
Hi nt z, C., & Tri b u n ell a, E. ( 2 0 1 3). R e a di n g c hil dr e n’s lit er a -
t ur e: A criti c al i ntr o d u cti o n. B ost o n, M A: B e df or d- St. 
M arti n’s. 
H o e wis c h, A. K. ( 2 0 1 0, D e c e m b er 2 4). C hil dr e n’s lit er at ur e i n 
t e a c h er- pr e p ar ati o n pr o gr a ms [ We b l o g p ost]. R etri e v e d 
fr o m:  htt p://r e d y a d e e a m or e. bl o g s p ot. c o m/ 2 0 1 0/ 1 2/
c hil dr e ns-lit er at ur e-i n-t e a c h er. ht ml
H o us e Bill 2 5 0 4, 8 1 st Te x as L e gisl at ur e ( 2 0 0 9) ( e n a ct e d).
J os e p h, M. ( 2 0 1 5). W h y st u d y c hil dr e n’s lit er at ur e ?  R etri e v e d 
fr o m C hil dr e n’s Lit er at ur e Ass o ci ati o n w e bsit e: htt p://
w w w. c hil dlit ass n. or g/ w h y-st u d y- c hil dr e n-s-lit er at ur e
Ki ef er,  B.,  H e pl er,  S.,  &  Hi c k m a n,  J.  ( 2 0 0 7).  C h a rl ott e 
H u c k’s  c hil d r e n’s  lit e r at u r e  ( 9 t h e d.).  B o st o n, M A: 
M c Gr a w- Hill.
L e n n o x,  S.  ( 2 0 1 3).  I nt er a cti v e  r e a d- al o u d s  A n  a v e n u e  f or 
e n h a n ci n g c hil dr e n’s l a n g u a g e f or t hi n ki n g a n d u n d er -
st a n di n g: A r e vi e w of r e c e nt r es e ar c h. E arl y C hil d h o o d 
E d u c ati o n  J o u r n al,  4 1 ( 5),  3 8 1- 3 8 9.  d oi: 1 0. 1 0 0 7/
s 1 0 6 4 3- 0 1 3- 0 5 7 8- 5
L y n c h- Br o w n, C., T o mli ns o n, C. M. a n d S h ort, K. G. ( 2 0 1 1). 
E s s e nti al s of c hil d r e n’s lit e r at u r e  ( 7 t h e d.). B o st o n, 
M A: P e ars o n.
M ar ks, D. F., & Yar dl e y, L. ( E ds.). ( 2 0 0 4 ). R es e ar c h m et h o ds 
f or cli ni c al a n d h e alt h ps y c h ol o g y. T h o us a n d O a ks, 
C A: S A G E.
N ati o n al P ar k S er vi c e, U. S. D e p art m e nt of t h e I nt eri or. ( 2 0 1 3). 
Mrs. M ar y M c L e o d B et h u n e t h e “ virt u al e x p eri e n c e ” 
e x hi bit. R etri e v e d fr o m htt p s:// w w w. n p s. g o v/ m a m c/
l e ar n/ e d u c ati o n/ cl a s sr o o m s/ u pl o a d/ 2 0 1 3 0 8 0 8 _ 1 5 0 2 _
M M B- Virt u al- E x p eri e n c e _ v 5 _ m gr e e n- 1. p df
N ort o n, D. E. ( 2 0 0 7). T hr o u g h t h e e y es of a c hil d: A n i ntr o -
d u cti o n t o c hil dr e n’s lit er at ur e ( 7t h e d.). U p p er S a d dl e 
Ri v er, NJ: P e ars o n.
N e u m a n, S. B. ( 1 9 9 9). B o o ks m a k e a diff er e n c e: A st u d y of 
a c c ess t o lit er a c y. R e a di n g R es e ar c h Q u art erl y, 3 4 ( 3), 
2 8 6- 3 1 1. d oi: 1 0. 1 5 9 8/ R R Q. 3 4. 3. 3
Orli T h e B o o k w or m. ( 2 0 1 5, J ul y 1 7). T o Kill A M o c ki n g bi r d  
b y  H a r p e r  L e e  r e vi e w  [ R e vi e w  o f  t h e  b o o k 
T o  Kill  a  M o c ki n g bi r d  writt e n  b y  H ar p er  L e e, 
1 9 6 0 ].  R et ri e v e d  f r o m:  htt p s:// w w w.t h e g u a r d -
i a n. c o m / c h i l d r e n s - b o o k s - s i t e / 2 0 1 5 / j u l / 1 7 /
t o- kill- a- m o c ki n g bir d- h ar p er-l e e-r e vi e w
P ali n cs ar, A. S., & D u k e, N. K. ( 2 0 0 4). T h e r ol e of t e xt a n d 
t e xt-r e a d er i nt er a cti o n s i n y o u n g c hil dr e n’s r e a di n g 
d e v el o p m e nt a n d a c hi e v e m e nt. El e m e nt a r y S c h o ol 
J o ur n al, 1 0 5 ( 2), 1 8 3- 1 9 7. d oi: 1 0. 1 0 8 6/ 4 2 8 8 6 4.
P ott er, W. J., & L e vi n e- D o n n er st ei n, D. ( 1 9 9 9). R et hi n ki n g 
v ali dit y a n d r eli a bilit y i n c o nt e nt a n al ysis. J o ur n al of 
A p pli e d  C o m m u ni c ati o n  R e s e a r c h,  2 7 ( 3), 2 5 8- 2 8 4. 
d oi: 1 0. 1 0 8 0/ 0 0 9 0 9 8 8 9 9 0 9 3 6 5 5 3 9
Pri e st er,  P.  E.,  J o n e s,  J.  E.,  J a c k s o n- B ail e y,  C.  M.,  J a n a-
M a sri,  A.,  J or d a n,  E.  X.,  &  M et z,  A.  J.  ( 2 0 0 8). 
A n a n al y si s of c o nt e nt a n d i n str u cti o n al str at e gi e s 
i n  m ulti c ult ur al  c o u n s eli n g  c o ur s e s.  J o u r n al  of 
M ulti c ult ur al C o u ns eli n g a n d D e v el o p m e nt 3 6 ( 1), 2 9-
3 9. d oi: 1 0. 1 0 0 2/j. 2 1 6 1- 1 9 1 2. 2 0 0 8.t b 0 0 0 6 7. x
R ul e, A. C., M o nt g o m er y, S. E., & Va n d er Z a n d e n, S. M. ( 2 0 1 4). 
Pr es er vi c e t e a c h ers m a p c o m p assi o n: C o n n e cti n g s o ci al 
st u di es a n d lit er a c y t hr o u g h n o n fi cti o n al a ni m al st ori es. 
E arl y C hil d h o o d E d u c ati o n J o ur n al, 4 2 ( 3), 2 1 9- 2 3 0. 
d oi: 1 0. 1 0 0 7/s 1 0 6 4 3- 0 1 3- 0 5 9 7- 2
R uss els, D. L. ( 2 0 1 5). Lit er at ur e f or c hil dr e n: A s h ort i ntr o d u c -
ti o n ( 8t h e d.). B ost o n, M A: P e ars o n.
S er afi ni,  F.  ( 2 0 0 3).  I nf or mi n g  o ur  pr a cti c e:  M o d er ni st, 
7
Coneway et al.: Textbooks and Trade Books: A Statewide Investigation of Texts Use
Published by St. John's Scholar, 2017
The Reading Professor  Vol. 40 No. 2, Winter 2017/Spring, 2018 Page 21
transactional, and critical perspectives on children’s 
literature and reading instruction. Reading Online, 6(6), 
1-15. Retrieved from http://www.frankserafini.com/
publications/serafini---informing-practi.pdf
Sharp, L. A., Coneway, B., Diego-Medrano, E. (2017). 
Preparation of preservice teachers with children’s lit-
erature: A statewide analysis. The Reading Professor, 
39(1), 13-19. Retrieved from http://www.prtesig.com/
the-reading-professor-journal.html
Short, K. G., Lynch-Brown, C., & Tomlinson, C. M. (2014). 
Essentials of children’s literature (8th ed.). Upper Saddle 
River, NJ: Pearson. 
Temple, C., Martinez, M., & Yokota, J. (2015). Children’s 
books in children’s hands: A brief introduction to their 
literature (5th ed.). Boston, MA: Pearson.
Texas Education Agency. (n.d.). Educator certification online 
system: Approved programs. Retrieved from https://
secure.sbec.state.tx.us/SBECOnline/approvedpro-
grams.asp
Texas Education Agency. (2017). Approved educator stan-
dards. Retrieved from http://tea.texas.gov/Texas_
Educators/Preparation_and_Continuing_Education/
Approved_Educator_Standards/
Tompkins, G. E. (2012). 50 literacy strategies: Step-by-step. 
Upper Saddle River, NJ: Pearson.
Trelease, J. (2013). The read-aloud handbook (7th ed.). 
Westminster, London: Penguin Books.
Tunks, K., Giles, R., & Rogers, S. (2015). A survey of teachers’ 
selection and use of children’s literature in elementary 
classrooms. The Language and Literacy Spectrum, 
25, 58-71. Retrieved from http://www.nysreading.org/
content/language-and-literacy-spectrum-lls
Tunnell, M. O., Jacobs, J. S., Young, T. A., & Bryan, G. (2016). 
Children’s literature briefly (6th ed.). Boston, MA: 
Pearson.
Ward, R. A. (2005). Using children’s literature to inspire K-8 
preservice teachers’ future mathematics pedagogy. 
The Reading Teacher, 59(2), 132-143. doi:10.1598/
RT.59.2.3
Werderich, D. E. (2014). Putting a face to science: Using biog-
raphies as mentor texts to teach science and literacy. 
Ohio Reading Teacher, 44(1), 13-21. Retrieved from 
http://www.ocira.org/
Wilson, D. R. (2013). Family literacy packs: Preservice teachers’ 
experiences with family-school connections. Reading 
Improvement, 50(1), 30-33. Retrieved from http://www.
projectinnovation.com/reading-improvement.html 
Children’s Literature Trade Book References
Ada, A. F. (1995). My name is Maria Isabela. New York, NY: 
Atheneum Books.
Aesop. (2014). Aesop’s fables. Westminster, London: Signet.
Appelt, K. (2013). The true blue scouts of sugar man swamp. 
New York, NY: Atheneum Books.
Applegate, K. (2012). The one and only Ivan. New York, NY: 
Harper Collins.
Blaisdell, B. (2012). Favorite Greek myths. New York, NY: 
Dover Publications.
Canales, V. (2005). The tequila worm. New York, NY: Wendy 
Lamb Books. 
Curtis, C. P. (1999). Bud, not Buddy. New York, NY: Random 
House.
Curtis, C. P. (2009). Elijah of Buxton. New York, NY: 
Scholastic.
DePaola, T. (2006). Now one foot, now the other. 
Westminster, London: Penguin Books. 
Draper, S. (2012). Out of my mind. New York, NY: Simon & 
Schuster.
Fleischman, P. (1997). Seedfolks. New York, NY: Harper 
Collins.
Freeman. D. (1976). Corduroy. London, England: Puffin.  
Gaiman, N. (2008). The graveyard book. New York, NY: 
Harper Collins. 
Garza. X. (2011). Maximilian and the mystery of the guardian 
angel: A Bilingual Lucha Libre  thriller. El Paso, 
TX: Cinco Puntos. 
Grimm, J., & Grimm, W. (1905). Rumpelstiltskin. New York, 
NY: Maynard, Merrill, & Co.
Henkes, K. (2013). The year of Billy Miller. New York, NY: 
Harper Collins. 
Holm, J. L. (2011). Turtle in paradise. New York, NY: 
Random House.
Lang, A. (2012). The blue fairy book. New York, NY: Dover 
Publications.
Lee, H. (1960). To kill a mockingbird. New York, NY: Warner 
Books.
L’Engle, M. (1962). A wrinkle in time. New York, NY: Farrar, 
Straus and Giroux.
Lowry, L. (1993). The giver. Boston, MA: Houghton Mifflin.
MacLachlan, P. (1985). Sarah, plain and tall. New York, NY: 
Harper Collins
Muñoz-Ryan, P. (2000). Esperanza rising. New York, NY: 
Scholastic.
Palacio, R. J. (2012). Wonder. New York, NY: Random 
House.
Prelutsky, J. (1983). The Random House book of poetry. New 
York, NY: Random House.
Preus, M. (2010). Heart of a samurai. New York, NY: 
Amulet.
Quintero, I. (2014). Gabi, a girl in pieces. El Paso, TX: Cinco 
Puntos.
8
The Reading Professor, Vol. 40, Iss. 2 [2017], Art. 19
https://scholar.stjohns.edu/thereadingprofessor/vol40/iss2/19
The Reading Professor  Vol. 40 No. 2, Winter 2017/Spring, 2018Page 22
Reilly-Giff, P. (2009). Eleven. New York, NY: Random 
House.
Saenz, B. A. (2014) Aristotle and Dante discover the secrets 
of the universe. New York, NY: Simon & Schuster.
Saldaña, R., & Garza-Johnson, E. (Eds.). (2013). Juventud! 
Growing up on the border. Donna, TX: VAO 
Publishing.
Schlitz, L. A. (2011). The night fairy. Somerville, MA: 
Candlewick Press.
Selznick, B. (2011). Wonderstruck. New York, NY: 
Scholastic.
Taylor, M. (1976). Roll of thunder, hear my cry. London, 
England: Puffin. 
Thimmesh, C. (2002). Girls think of everything: Stories 
of ingenious inventions by women.  Boston, 
MA: Houghton Mifflin Harcourt.
Wissinger, T. W. (2013).  Gone fishing: A novel in verse. 
Boston, MA: Houghton Mifflin  Harcourt.
Woodson, J. (2014). Brown girl dreaming. Westminster, 
London: Penguin Books. 
Yelchin, E. (2013). Breaking Stalin’s nose. New York, NY: 
Square Fish. 
Yolen, J. (1988). Favorite folktales from around the world. 
New York, NY: Random House.
About the Authors
Betty Coneway, Ph.D. is an Assistant Professor in the 
Department of Education at West Texas A&M University in 
Canyon, Texas. Betty teaches reading and early childhood 
courses and also serves at the Associate Department 
Head for Undergraduate Education Programs. Betty’s 
research interests include early literacy, strategies for writing 
instruction, and dyslexia. She is currently researching the 
impact of early childhood experiences on at-risk pre-school 
students,
Laurie A. Sharp, Ed.D. is the Dr. John G. O’Brien Distinguished 
Chair in Education at West Texas A&M University in Canyon, 
Texas. Laurie teaches undergraduate and graduate courses, 
and she also works closely with area public school districts to 
coordinate research that identifies best practices in education. 
Prior to being a faculty member in higher education, Laurie 
was an elementary and intermediate level classroom teacher 
in Florida and Texas public schools. Laurie’s research 
interests include literacy, educator preparation, and learner 
engagement for all levels of learning. Laurie also serves as 
an active member and leader within several community and 
professional organizations. 
Elsa Diego-Medrano, Ph.D. is an Assistant Professor in the 
Department of Education at West Texas A&M University in 
Canyon, Texas. Elsa teaches undergraduate and graduate 
courses in reading, early childhood, and bilingual education. 
Prior to teaching in higher education, Elsa taught in the public 
school system for 16 years as a bilingual teacher and was 
also a former Reading Recovery teacher. Elsa’s research 
interests include comprehension, bilingual education, and 
experiential learning for education candidates. She is also 
an active member and leader within several community and 
professional organizations.
9
Coneway et al.: Textbooks and Trade Books: A Statewide Investigation of Texts Use
Published by St. John's Scholar, 2017
